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ABSTRACT 

A plan is presented for a curriculum that shows how 
African Americans have been left out of decision making, stereotyped 
negatively, and denied resources. The project is intended to be a 
base for future studies of human relations issues in order to 
understand how society operates. Using the contexts of the 1960s and 
the 1990s, the power structures of American society are clarified. 
The curriculum is designed for a high school social studies 
classroom, typically a 10th grade studying U.S. history. Topics for 
the 9 days of study are: (1) racism; (2) institutional racism (2 
days); (3) discrimination; (4) African Americans; (5) continued 
oppression and prejudice today (2 days); (6) color consciousness and 
discrimination; and (7) dealing with racism. Eighteen attachments, 
including overheads, a questionnaire, a test, and handouts, are 
included. (SLD) 
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Rationale for Project 



It seems in the past that high school students have not been exposed to the 1960s Civil Rights 
Movement and the African-American views on society. This may be due to the emphasis on early 
U.S. history and, thus, running out of time in the school year for more current events. The hope 
of this project is to introduce to the student the social, economic, and political climate during the 
Civil Rights Movement of the 1960s and then examine how things have changed, or the lack of 
change, in today's society. In examining these issues of history, it is a way of providing examples 
and a forum for emphasizing human relation issues of oppression and racism. This also can show 
how an institutional power functions. The curriculum will give evidence on how African- 
Americans have been left out of decision making, negatively stereotyped, and denied resources. 
These human relation issues are important because students have to deal with the system of 
oppression everyday. This project is designed to be a base project for future studies of human 
relations issues in order to understand how society operates. 

In designing the project, I could have chosen many time periods as a focus to the study. For 
exarr.ple, the Civil War and reconstruction period could be used to show a system that continues 
to oppress a population. The project also could have focused just on today by bringing issues up 
and corresponding them to systems of society that discriminate and hold down a population. 
There are three reasons for use of both the 1960s and 1990s in this curriculum project. First, the 
students need to understand the system of oppression that takes place in this society. With racial 
tension high in the country at the present time, understanding human relations concepts, and 
specifically understanding about racism, is important. It is equally important to instruct the 
students on how to deal with the issues involved with racism. The project attempts to do this. 
Second, I believe that students need to have information presented in different ways. In this 
project, human relations issues are presented u ~ontext of the 1960s and 1990s. As stated 
above, the students have a lack of understanding about the events of the 1960s. Many students I 
have talked with show great interest in this time period. By first using the 1960s as a setting for 
explaining human relations issues, I hope to tap into their interest. Also, many of the issues are 
clearly identified in the Civil Rights Movement. Another need of the students is to be presented 
current information. This tends not to be done in the classroom. The importance and interest in 
history for the students probably emphasizes current decades and then proceeds back in history, 
but history is logically presented from the past to the present. Finally, the designer of this project 
has an interest in trying to explain the power structure in society and explaining both the Civil 
Rights Movement and current issues. In my schooling, all of these issues were not presented until 
I went to college. These issues need to be presented earlier in order for the student and the 
instructor to understand them. The teacher learner process has the ability to expand both parties 
knowledge about the human relations concepts. The project has evolved and continues to 
expand. Realistically, in the classroom the human relation issues would be presented at the 
beginning of the year. When talking about Columbus or slavery, it is important to understand the 
power structure. This project may be incorporated anytime in the school year or around Martin 
Luther King Day in order to give it more perspective. In other words, it can be adapted to 
incorporate different issues or different time periods, but it can be expanded to deal with more 
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racial issues. This could be a base for future information about different racial groups: 
Asian-Americans, Chicana/Chicanos, or Afferent-isms including ableism, ageism, classism, 
heterosexism, and sexism. 

A final note, the project is designed for a high school social classroom (U.S. history 10th grade 
level) in a mostly white suburb with about 30 students (like St. Cloud). This project could also be 
used if there are African- American students or other people of color in the classroom because 
they also have to understand the human relation issues and the history involved. 



Day One 

TITLE: Introduction to Human Relations Issues. 

THEME: Racism. 
SPECIFIC CONCEPTS: 

1. Racism is the systematic oppression and exploitation of human beings on the basis of 
their belonging to a particular racial group (Andrzejewski 6). 

2. Racism is part of America's culture and its institutions, and can be intentional and 
unintentional. 

OBJECTIVES-STUDENTS WILL: 

1 . Begin to understand the human relations issue of racism. 

2. Be introduced to some other concepts including: discrimination, ideology, oppression, 
and prejudice. 

3. Start to understand the power relationship between oppression, prejudice, and racism. 

4. Identify the historical presence of racism in our society, which includes being left out in 
decision making and unequal access to resources. 

EDUCATIONAL CONTEXT: 

1 . Instruction time involves one day. 

2. This activity and others to follow are for a 10th grade social studies class of 30 students. 

3. The module is to be used with other lesson days as an introduction and base for the 
whole curriculum project dealing with the human relations concept of racism and 
African- Americans. 

4. Materials will consist of: 

A. A paper called "A Group Oppressed" (Attachment 1). 

B. Questionnaire dealing with students perceptions of race (Attachment 2). 

C. Human Relations Term Sheet (Attachment 3). 



D. Instructors information for vocabulary-Andrzejewski; history— Nash and 
Norman. 

TEACHER/LEARNER ACTIVITIES 

1 . Place desks in a circle or some other arrangement to create a good atmosphere for 
discussion. 

2. Provide the class with "A Group Oppressed" (Attachment 1). The short essay describes 
briefly the history of African- American oppression in North America. The students have 
had U.S. History probably up to or through World War II, so these events are not new, 
but presented in a different view. 

3. The class will then read the essay and use it as a base for human relations issues. 

4. The students then will receive a worksheet simply called "Questionnaire" (Attachment 2). 
The worksheet is an attempt to show how their perceptions, stereotypes, and institutions 
contain racism. This will be used to help understand future human relations issues that 
will be covered in class. 

5. When the class has completed the Questionnaire, the instructor will ask for volunteers to 
present their answers to the questions. These answers will be placed on the board as a 
general indication of how the class views racism. 

6. A second worksheet called "Human Relations Term Sheet" (Attachment 3) will be handed 
out. This will enable the teacher to use the class answers from the Questionnaire and also 
the reading A Group Oppressed to explain certain human relations terms. Each of these 
three attachments are continually used throughout the curriculum project. How the 
process evolves is, a term is presented verbally and also is written on the board. Then, the 
concept is related to Attachments 1 and 2 and other examples presented by the instructor. 
The students are encouraged to add information in an attempt for an active educational 
process. 

7. The terms that should be covered in this session include racism, discrimination, 
prejudice, and oppression. If time does not allow for these to be presented, they can be 
covered on another day. This is the base for the future activities. 

8. Finally, the students will be asked to read the Civil Rights Movement pages in their history 
textbook overnight. 

EVALUATION: 

As a result of this exercise, the students should have an introduction to human relations concepts 
of discrimination, ideology, oppression, and prejudice. The grading of the day's exercise is 
basically based on class participation. 



Days Two and Three 



TITLE: History of Oppression and the Civil Rights Movement 1960s. 

THEME: Institutional Racism. 

SPECIFIC CONCEPTS: 

1 . Institutional racism involves when a colonial system is established those in a superior 
position seek to monopolize basic resources (Andrzejewski 5-6). 

2. History of the U.S. involves the process of institutional racism and privilege that has 
become both socialized and institutionalized in the everyday life of the people. 

OBJECTIVES--STUDENTS WELL: 

1. Understand the human relations concept of institutional racism. 

2. Identify the historical presents of racism in our society. 

3. Know basic events and people involved vith the Civil Rights Movement. 

4. Begin to understand the relationship between the Civil Rights Movement, 
discrimination, and oppression. 

EDUCATIONAL CONTEXT: 

1. Instructional time is two days. 

2. Activities involving the Civil Rights Movement is continued for three additional days. 

3. Materials will consist of: 

A. Continued use of Human Relations Term Sheet. 

B. Students textbook readings on Civil Rights Movement, or, if possible, parts of 
Howard Zinn's A Peoples History of the United States (Chapter 17, 442-455) 
(Attachment 6). 

C. A handout entitled "Total Nation's Involvement in the Civil Rights Movement" 
with directions and a political map (Attachments 4 and 5). 

D. "Leaders of the Civil Rights Movement Report Format" (from Ed266 218 Pg. 46) 
(Attachment 7), 



E. Time line called "The Struggle for Equal Rights" (Attachment 8). 

F. Instructors information for vocabulary-Andrzejewski; history— Zinn, political- 
Patterson, and social-Eitzen. 

TEACHER/LEARNER ACTIVITIES. 

1. The first part of class the instructor will investigate what the students remember about the 
concepts of racism, discrimination, prejudice, and oppression. If reinforcement of 
meaning is necessary, time will be taken to explain. 

2. Building on the first day, the concept of institution and institutional racism will be 
presented to the class. The instructor will use A Group Oppressed, Questionnaire, 
and other examples to reinforce the meaning. Student input is a necessary feature. 
The instructor should present to the class the four basic terms of institutional 
discrimination, First, the importance of history in determining present conditions. 
Second, discrimination can occur without conscious bigotry. Third, institutional 
discrimination is more invisible than individual discrimination. Finally, institutional 
discrimination is reinforced because institutions are interrelated (Eitzen 280-1). 

3. The students will then pair up in groups of five. A handout will be passed out called 
"Total Nation's Involvement in the Civil Rights Movement" (Attachment 4) which will 
explain an activity involving major events of the Civil Rights Movement. A map 
(Attachment 5) is attached to plot where m^jor events occurred. With the handouts, an 
introduction to the Civil Rights Movement occurs by using either the students 
textbook or, if possible, Chapter 17 "Or Does it Explode?" from A People's History of the 
United States , by Howard Zinn (p. 442-455) (Attachment 6). 

4. The students are asked to go through the reading finding events that correspond to a date 
provided on the worksheet, plot on the map where the event occurred, then write the 
event, v/hat it is about, major groups/people involved, and the result of the event. The 
answers are expected to be brief, and the students should work together to find the 
answers. The project will show institutional racism, discrimination, and efforts to bring 
down oppression. The activity will be completed on the next day. 

5. With ten minutes remaining of class time, hand out "Leaders of Civil Rights Movement 
Report Format" (Attachment 7). This will give directions for an activity to 

occur on Day Five (should give the time over a weekend).. 

6. Explain the assignment to the class. In each group, assign one person to research Martin 
Luther King, Malcolm X, Rosa Parks, Philip Randolph, and Andrew Young. Encourage 
the students to investigate the contributions of each individual. Ask the students to use 
the Report Format in preparing their summaries. State they will need at least three 
sources, and the project is a five minute informal presentation to their individual groups. 
The Report Form will be turned in to determine if the activity was successfully completed 
(ED 266 218 p. 46) (Attachment 7). 
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7. End of Day Two. 

8. Beginning of Day Three, 

9. Continue with The Total Nations Involvement in the Civil Rights Movement activity 
until all groups are completed, or 15 minutes. 

10. Conduct a group discussion on the activity and bring events into the context of the human 
relations issues of discrimination, oppression, institutional racism, and prejudice. 

11. Hand out "The Struggle for Equal Rights" (Nash 921) (Attachment 8). This reprint from 
the text The American Peop le reinforces the events and effects from the earlier Civil 
Rights Movement activity in a brief and easy to understand language. 

12. During the discussion, put on the board or overhead The Civil Rights Acts of 1964 and 
1968 and Voting Act of 1965. Work these government bills into the context of the 
protests. Explain the relationship between the systems discrimination, the protest, and the 
government bills. Note that the Civil Rights Act of 1964 bars discrimination in the hiring, 
promotion, and wages of employees of medium and large firms (Patterson 143). The 
Civil Rights Bill of 1968 prohibits discrimination in housing (164). Finally, the Fifteenth 
Amendment gave African- Americans the right to vote, but institutional devices kept them 
from voting. The Voting Rights Act of 1965 forbids discrimination in voting and 
registration (144-5). 

13. By the end of class, the students should have a better understanding of the 
African- Americans struggle against oppression in the 1960s. This concept will be 
strengthened by a video on the next class day. 

EVALUATION: 

In days two and three human relations concepts have been reinforced with a special emphasis on 
institutional racism. The main evaluation comes from the activities, map, group work, and 
participation of the students. Even though the activity focuses on the Civil Rights Movement, it is 
hoped the student begins to see these concepts in today's world, 



DAY FOUR 



TITLE: African- Americans Experience with the Civil Rights Movement. 

THEME : Discrimination. 
SPECIFIC CONCEPTS: 

1 . Discrimination is actions or practices that are carried out by the members of dominant 
groups, or their representatives, which have a different or negative impact on members of 
subordinate group (Andrzejewski 4). 

2. During the Civil Rights Movement, the process of removing some discrimination from 
institutions was attempted. Some success occurred, but other actions did not affect the 
oppressive system in place which affects African- Americans. 

OBJECTIVES-STUDENT WILL: 

1. Understand the human relations concept of discrimination. 

2. Be introduced to types of discrimination including: isolated discrimination, small group 
discrimination, direct institutional discrimination, indirect institutional discrimination. 

3. Experience through the media of video the Civil Rights Movement. 

4. Identify in elementary ways different types of discrimination in the Civil Rights 
Movement. 

EDUCATIONAL CONTEXT: 

1. Instruction time is one day with time the following day to finish. 

2. Material will consist of: 

A. Continued use of Human Relations Term Sheet. 

B. A video called u Ain't Scared of your Jails", produced by Blackside, Inc. and PBS 
video, Alexandria, VA. 

C. Instructional information or vocabulary from Andrzejewski. 



TEACHER/LEARNER ACTIVITIES: 

1 . The first part of the class is an introduction to different types of discrimination: isolated 
discrimination, small group discrimination, direct institutional discrimination, and indirect 
institutional discrimination. The definitions should be placed on the Human Relations 
Term Sheet. 

2. The students will then be asked to write on a blank piece of paper the four 
different types of discrimination leaving space for them to write examples. These 
examples will come from the video. Students also will be asked to give their general 
impressions of the film and the most important theme of the film. The assignment will be 
due the next class day. 

3. Show the video "Ain't Scared of Your Jails" by Blackside, Inc. and PBS Video, 
Alexandria VA. This will take the students closer into the sounds and events of the 1960s. 
Issues in the movie include: lunch counter sit-ins, formation of SNCC, the impact of the 
sit-ins on the 1960 presidential campaign, and the freedom ride. The video is 50 minutes 
long, so realistically there should be ten minutes left on the tape when the class finishes. 
The instructor will summarize what was not seen on the next class day. 

4. Day ends with the video, and a discussion on the day's activity will take place on next 
class day. 

EVALUATION: 

The day's evaluation comes from class participation, papers from the video, and the next day's 
discussion on the video. 




DAY FIVE 



TITLE: Leaders of the Civil Rights Movement in 1960s. 

THEME : African- Americans. 

SPECIFIC CONCEPTS: 

1. African- Americans refer to people of African descent living in the United States. 

2. The leaders of the Civil Rights Movement have different ideas and concepts of racism and 
how to remove some barriers of oppression. 

OBJECTIVES-STUDENTS WELL: 

1 . Present finding of research about Civil Rights leaders. 

2. Understand different philosophies ar< J activities of persons who influenced and aided the 
quest for civil rights. 

3. By presenting and understanding contributions of individuals, students will gain a clear 
view of the Civil Rights Movement. 

4. Students can consider how they use their own spheres of influence to promote justice 
and equality. 

EDUCATIONAL CONTEXT: 

1 . Instruction time-one day. 

2. Materials will consist of: 

A. Library reference material. 

B. Worksheet Leaders of the Civil Rights Movement Report Format (ED 266 218) 
(Attachment 7). 

C. Worksheet Leaders of the Civil Rights Movement Information (Attachment 9). 

D. Instructional information: ED 266 218, vocabulary-Andrezejewski, 
political-Patterson. 
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TEACHER/LEARNER ACTIVITIES: 



1. The goal of this day is to tie all the history part of the curriculum together in order to 
proceed into current issues of the African-American population. 

2 Have the students get into groups and pass out "Leaders of the Civil Rights Movement 
Information (Attachment 9). This form will be used by the students to place information 
on the details of the life and contributions of Martin Luther King, Malcolm X, Rosa Parks, 
Philip Randolph, and Andrew Young. 

3. The individual students have five minutes to present their reports to their group.. 

4. After the reports are completed, conduct a group discussion that concludes the Civil 
Rights Movement. This should emphasize the individual reports and should also tie human 
relations topics (oppression/discrimination/etc.) to the video. 

5. Before the end of the hour, have the student turn in the Human Relations Term Sheet 
"Total Nation's Involvement in Civil Rights Movement", map, videotape reactions, and 
the Leaders of the Civil Rights Movement Report Format and Information Sheet. 

EVALUATION: 

All of the papers mentioned in number 5 will be evaluated for how successful the students have 
completed the first part of the curriculum project. Participation in class will also be taken into 
account. The Human Relations Sheet will be returned the following day, other worksheets will 
follow. 



DAYS SIX AND SEVEN 



TITLE: African- American Situation Today. 

THEME: Continued oppression and prejudice. 

SPECIFIC CONCEPTS: 

1 . Oppression exists when any entity intentionally or unintentionally inequitably distributes 
resources, refuses to share power, imposes ethnocentric culture, and/or maintains 
unresponsive and inflexible institutions towards another entity for its supposed benefit and 
rationalizes its action by blaming or ignoring the victim. 

2. Prejudice involves an irrational and negative attitude directed at an outgroup because of 
real or alleged physical or cultural characteristics (Andrzejewski 6). 

3. As in all times in U.S. history, there is continued oppression and prejudice in society. 
OBJECTIVES-STUDENTS WILL: 

1. Understand the concepts of oppression and prejudice in today's world. 

2. Identify some current oppression and prejudice towards African- Americans in their life. 

3. Distinguish between oppression and prejudice. 

4. Know that all systems contain institutions that may control a group of people. 
EDUCATIONAL CONTEXT: 

1. Instruction time is two days. 

2. This is an introduction to the current issues of racism. 

3. Materials will consist of: 

A. A number of overheads to explain the economic and social life of 
African-Americans (Attachments 10-14). 

B. A Minneapolis Star Tribune special reprint "Issue of Race" (Attachments 15, 16, 
17). 

C. Instructor's material: vocabulary-Andrzejewski; political-Patterson; 
social— Eitzen and Lauer. 



TEACHER/LEARNER ACTIVITES: 



1 . The next two days will take more preparation time for the instructor. Most 01 ..lis 
curriculum project has focused on discussion between class and teacher, or group 
activities. The first day of current issues of African- Americans will be mostly lecture, but 
hopefully the class can interact with the discussion. 

2. At the beginning of the day the instructor will tie the past to the present. This will bring 
the subject closer to the student and is the base for the rest of the project. The 
introduction begins with the aftermath of the Civil Rights Movement (even though 
some people believe it is continuing and actually should continue). Some points that 
should be stated in the introduction to the day include: 

a. During the later part of the 1960s Vietnam took attention and money away from 
programs that would have helped people of color. 

b. Rising expectations of African- Americans were not met in terms of jobs or other 
benefits. 

c. When Martin Luther King was murdered in 1968, the most active part of the 
modern Civil Rights Movement came to an end. 

d. Most significant progress for equality occurred during the 1960s. 

e. The status of African-Americans has deteriorated since the Civil Rights Movement 
(Patterson (149). Why? (Big question.) Some answers are institutional racism. 
Others are that power holders do not want to give up power (so oppression), core 
ideas or traditions (liberty, equality, individualism, diversity, unity, 
self-government) are myths and are not always in practice (or even used against a 
population) (4,5). 

f American focus for equality has been limited. One of the largest problems in the 
U.S. is discrimination (164-65). In order for this class to understand how a 
country with many resources can have so much discrimination, it needs to 
understand the inequality that takes place today. This will enable us as a people 
to better understand oppression, racism, and prejudice towards 
African- Americans. 

3. Areas of focus in the lecture part of the lesson include basic patterns of institutional 
discrimination, income, education, unemployment, types of employment, and health. Also 
discussed is the African-American family. 

A . Students are expected to take notes of the most important concepts, and the instructor will 
suggest what is important. This includes the basic patterns of institutional discrimination 



and seme trends, but not statistics. Students can ask questions during any part of the 
lecture. 

5. In the area of income, Overheads 1 and 1 A (Attachments (10 and 11) show inequalities in 
household income (Patterson 145). The main point is when the economy was in an 
economic upturn in the 1980s African- Americans income was lower. Poverty 

was persistent in the African-American population during this time. Poverty rate is 
shown on the Overhead 2 (Attachment 12), 33.1% for African- Americans compared to 
10.5% for whites (1987). The children's poverty rate was 47.7% for 
African- Americans and 16.2% for whites. This information shows that the 
African- American population as a whole is being discriminated against economically 
by society's institutions (Eitzen 28). 

6. In the area of education, the discussion will focus on low educational achievement is a 
major barrier to people of color. Overhead 3, (Attachment 1 1) on education shows 
differences in completion of years in school. The main point is a lower level of 
achievement does not help the population and increases oppression. Why do 
African-Americans have lower achievement? Discrimination in the schools, language 
differences, malnutrition, drug abuse, and teenage pregnancy are all factors that can be 
discussed. Even with a college education, African-American earn $15,000 less annually 
than a white college graduate (288, 90). 

7. In the area of unemployment, focus on African- American rates usually are double the 
national rate. Overhead 4 (Attachment 14), unemployment shows the difference in 1988. 
The discussion suggests that social unrest can increase with unemployment. Social 
problems due to unemployment may be a reason for crime rates and add to the problems 
of racism (even part of racism) (290-91). 

8. In the area of employment, the focus is that even African-American people not affected 
by unemployment are overrep resented in jobs where pay, power, and prestige are low. 
These jobs are in blue-collar, service industries. One other problem is the U.S. economy is 
switching from a manufacturing based to informational and service based. The effects of 
this for people of color is the trend towards unemployment, low pay, and changing 
distribution of jobs. This is a system that is becoming more oppressive to the 

African- American population (291-2). 

9. The last area of discussion is health, which is another area in which people of color are 
disadvantaged. Some examples include; years of life averages 6 years less for 
African-Americans than whites, racial inequalities exist in the kinds of medical care people 
of color receive, and in the number of people without health care African- Americans 
(21.8%, whites 10.1%) (292). 

10. If time permits on Day 6, discuss the African-American family. The greater likelihood is 
that it would be a single-parent family, divorced or widowed. Bring this in context to the 
other issues discussed on this day. Point out some positive points about the 
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African- Americans lives such as the fact that the black single-parent family tends to adjust 
better to their situation than do whites. This is because of extended family support and 
greater acceptance of single parenthood (Lauer 460-466). 

1 1 . This day is for the students to begin to see the important issues that are involved in 
African- American lives. There will be positives and negatives involved, and the students 
will gain a better understanding. 

12. Before the end of the day, pass out a Minneapolis Star Tribune special reprint "Issue of 
Race" (Attachments 15, 16, 17). 

13. For the next day, have all the students read the introduction called "To Discuss Issues of 
Race, We Must Look at Ourselves". Then with the class in groups of five have three 
groups focus on the article "Race Not an Issue to Many", by Bob van Sternberg 
(Attachment 16), and three other groups focus on "On Race, Local Media Deserves 
Euthanasia", by Syl Jones (Attachment 17). Other articles of interest include: "Birth to 
Death: Race Sets our Agenda for Life", by Kim Ode, "Neighborhoods' Clout Tied to 
Color", by Allen Short, "Media Reports Reflect Racial Attitudes", by David Peterson. 

14. End of Day 6. 

15. Start of Day 7. 

16. Instructor brings general overview of issues presented in Day 6 into context of human 
relations issues of oppression and prejudice. 

17. The class is divided into groups to summarize and give general reactions to the readings 
for one-half hour. Thj reactions and information is taken down by individual members. 

1 &. When the time for group discussion is completed, the instructor will have the groups 

briefly summarize and give their reactions to the articles. The teacher asks questions to 
the groups who will give short answers. 

19. With the discussion of the articles, it should bring into better context the issue of racism 
and other factors presented the day before. This will lead into the next day's activities of 
issues of African-American population (Day 8) and the action day (Day 9). 

EVALUATION: 

By taking part in these exercises, it is hoped the students will develop an awareness of 
African- American issues. This should be accomplished by the lecture of day 6 and newspaper 
activity of day 7. It is hoped that the students will relate the issues to human relations concepts 
that have been discussed in this curriculum project. The grading of this project involves the effort 
of the groups and discussion. 



DAY EIGHT 



TITLE: 



Issues of African-Americans Today. 



THEME: 



Color consciousness and discrimination. 



SPECIFIC CONCEPTS: 



1 



Color consciousness is a belief that one's racial identify should be affirmed and 
appreciated. 



Discrimination involves actions or practices carried out by members of dominant groups 
or their representatives which have a differential and negative impact on members of 
subordinate groups (Andrzejewski 4). 



OBJECTIVES- STUDENTS WILL: 



Understand color consciousness and discrimination better. 



2. Know some issues of the African-American community. 

3. Identify some similarities and differences from African- American experiences and their 
personal experiences. 



2. Activity is an attempt to have the students have closer contact with people of color either 
by having a speaker or viewing a video. In so doing, these issues and general lifestyles 
may be presented. 

3. Materials will consist of: 

A. A video dealing with current issues, race identity, and race relations. "Liberty", 
ABC Video Enterprise, Inc. Address: Films for the Humanities and Sciences, 
Inc., Box 2053, Princeton, NJ 08543-2053. 



B. A panel, or speaker, (whichever is possible) to discuss issues and lives of 

African- Americans. These people should have a variety of backgrounds in order 
to present how diverse the population is. Note, this is another idea if video is not 
available, but this will not be discussed in the activities to follow. If used, this idea 



EDUCATIONAL CONTEXT: 



Instruction time-one day. 



OR 



will follow the same directions, but have students come up with questions to ask 
panel members before the class. 

C. Instructors material for vocabulary from Andrzejewski 

TEACHER/LEARNER ACTIVITIES: 

L Beginning of the class bring up the concept of color consciousness. Give examples from 
the last two class days. The concept should be a connector for human relations issues 
discussed in the past (i.e., oppression, prejudice, racism). 

2. After successfully understanding the concept of color consciousness, have the students 
take out a blank sheet of paper. Give them directions first to look for color consciousness 
in the video "Liberty". Second to right down African- American issues that are presented 
in the video. Third, right down questions they would like to know about 

African- Americans. 

3. Then show the video "Liberty" from Capital Cities/ ABC Video Enterprises. This video 
discusses race relations in the 1990s. Also, it !ooks at what extent should 
African-Americans strive to maintain cultural heritage or assimilation into American 
society. It is unique in that it discusses these issues with a group of white and 
African- American high school students and then later with a mixed-race group of college 
students. This should have the effect of bringing issues closer to the students 
understanding. 

4. Day will end with the video, but issues discussed in the movie and questions on students 
papers will be used on the next class day. 

EVALUATION. 

For this day, evaluation comes in the form of the responses on the students papers and the 
discussion to follow the next day. All of these should be related to issues and human relations 
concepts. 
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DAY NINE 



TITLE: Evaluation and Action Day. 

THEME: Dealing with Racism. 

SPECIFIC CONCEPTS: 

1. Racism is the systematic oppression and exploitation of human beings on the basis of 
belonging to a particular racial group. 

2. Racism is intentional or unintentional. 

3. Racism is prejudice with power (Andrzejewski 6). 
OBJECTIVES-STUDENTS WILL: 

1. Demonstrate what they have learned about racism by a take home short essay test. 

2. Making sure the students understand the concepts and issues involved on the Human 
Relations Term Sheet. 

3. Describe constructive ways of channelling personal power towards societal change. 

4. Provide a forum for future discussions of racism. 
EDUCATIONAL CONTEXT: 

1. Instruction time will be one day unless there is need for additional time the next day. 

2. The activity provides an opportunity to expand into other human relations issues or other 
oppressed groups. 

3. Materials will consist of: 

A. Take home essay Test sheet with directions (Attachment 18). 

B. Contact with a population of African- American tenth graders. For the class to 
have a better understanding of African-Americans, there must be some contact 
with the population that has been studied. This activity involves having a group 
discussion between the class and another group of 10th graders from an 
African- American background. This could be accomplished by the class going to 
another school, the other group coming to our school, or video hookup between 
the schools. 




TEACHER/LEARNER ACTIVITIES: 



1 . At the beginning of the class the instructor will hand out a take home written exam 
(Attachment 18). This will be due in three days, and the instructor will read the directions 
to the students (Attachment 13). 

2. In some form (video hookup, travel to another school, or another group comes to the 
school), a group of African- American students will have a discussion session with my 
class. The rationale for this activity is: first, there needs some contact between the two 
populations; second, it brings all the human relations issues to a functional level (everyday 
level); finally, it presents an opportunity for the students to ask questions to gain a better 
knowledge of African- Americans. This is an action day in that the students begin to 
learn how to interact with African- Americans and take abstract concepts and see how they 
apply in the "real world". 

3. The discussion is in an open forum. Students are asked to supply questions they have or 
from the video exercise of the day before. 

4. The instructor can ask questions to initiate communication back and forth from the two 
groups. Some questions might include: 

A. How does racism affect you today? 

B. How can some of the problems between the two groups be resolved? 

C. Is there a lack of opportunities for African- Americans; etc. 

5. The day will end with the discussion. The activity could be followed up the next day with 
a class discussion or proceed on to discussion of another oppressed group. 

EVALUATION: 

All in all, this curriculum project has focused on African- American issues relating to the Civil 
Rights Movement of the 1960s and to the 1990s. The students should have a better knowledge of 
the power structure of the nation and of how institutions can limit certain populations of people. 
This all evolves around human relations issues. The students will be graded on how well they 
understand the concepts as demonstrated by the ^ssay test. Other evaluations include group 
discussion, different projects completed, and interaction between different members of the 
discussion groups. Again, I hope this project is a beginning to a study on other racial groups and 
also different -isms. 



19 

op 



ATTACHMENTS 



ERIC 



20 oq 



ATTACHMENT 1 



A GROUP OPPRESSED 



NOTE: This short history of the African-American experience in North America is to show 

how the group has been oppressed by the systems in place. The essay does not, 
however, show the cultural side of African- American history that is equally 
important. 

The slave trade brought African- Americans to North America from the 1500s until the Civil War. 
The slaves were defined as property and denied the rights given to other members of society. 
Families could be broken up for any reason the owner desired. Slave owners used their power in 
several ways to maintain their dominance over their slaves. They demanded absolute obedience, 
and to question authority meant physical punishment. The slaves were taught to defer to their 
masters and to accept their own inferiority. They were taught to identify with their masters' 
economic success. Finally, slaves were made to feel dependent on their masters, primarily by 
restricting their education (Nash 64-69). 

After the Civil War, the newly freed blacks remained powerless. They did not have the skills and 
resources to break away from their dependence on whites. Because whites owned the land, 
African-Americans were forced to enter into sharecropping agreements where they would farm 
the land, take all the risks, and return a percentage of the crops harvested to the owner. 
Typically, the sharecropper would borrow on the next year's crop to purchase equipment, food, 
and clothing. In this way a cycle of indebtedness developed that bound the sharecroppers as if 
♦hey were slaves (Norton 457). 

During this same period many states passed "Jim Crow" laws mandating racial segregation in 
almost all areas of life. These laws, which legalized white domination, remained in effect until 
about 1965. 

Although the Fourteenth Amendment gave African-Americans the right to vote after the Civil 
War, the white majority in the southern states used a variety of intimidation methods. Those who 
tried to vote were often beaten, lynched, or their property was destroyed. If they did vote, the 
only choices were candidates selected by whites. Legal obstacles also prevented 
African-Americans from voting. Literacy tests and poll taxes prevented many from voting 
because of a lack of education and being poor. The Twenty- Fourth Amendment (1964) 
prohibited literacy tests and poll taxes (Nash 582-586). 

Beginning with World War I, African- Americans began to move from the rural south to the urban 
north in order to work in industry short workers because of the war. After the war, 
African- Americans experienced large-scale discrimination because when the soldiers returned 
home jobs became scarce (746-747). World War II created a new demand for more workers in 
the north, and so an increased number of African-Americans migrated from the south. 
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African- Americans had served in the war and helped produce products in industries, and their 
population was concentrated in the cities. As a result, following the war, African-Americans were 
unwilling to accept continued discrimination (904-08). These and other factors led to the Civil 
Rights Movement of the 1960s. The results of the 1960s included favorable legislation and court 
decisions, but still African-Americans could not overcome discrimination and difficult economic 
conditions. 



© 1992 Christopher Czech 
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ATTACHMENT 2 
QUESTIONNAIRE 

DIRECTIONS: Answer questions to the best of your ability. This will not be 

turned in, and your views are confidential unless you are willing 
to present them. 

1 . Do you have any friends who are African- Americans? 

2. How do your guardian(s) react to African-Americans? 

3. How do you react when you have contact with African- Americans? 

4. Do you live by any African- Americans? If "Yes", how many 7 

5. What are some stereotypes of African- Americans? 

6. Do you feel African-Americans are treated fairly by different institutions? Discriminated 
against? 

7. Do you see racism in your everyday life? Explain. 

8. Give your general feelings about African-Americans. 

© 1992 Christopher Czech 



ATTACHMENT 3 
HUMAN RELATIONS TERM SHEET 

African- Americans- 
Blaming the victim- 
Color consciousness— 

Discrimination- 
Types of: 

1 Isolated discrimination— 

2. Small group discrimination— 

3 . Direct institutional discrimination- - 

4. Indirect institutional discrimination- 

Ideology- 

Institution— 

Institutional racism- 

Oppression- 

Prejudice- 

Racism— 



24 



ATTACHMENT 4 

TOTAL NATION'S INVOLVEMENT IN THE CIVIL RIGHTS MOVEMENT 

DIRECTIONS: Use the following dates to investigate the events provided in 

Chapter 17, "Or Does It Explode?" by Howard Zinn. Work in your 
groups to find the information. First, generally plot on the 
following political map where the events took place. Then on the 
space provided or on another sheet iist: (1) The event; (2) 
Groups/people involved; (3) What the event was about; (4) 
Results. 

1. End of 1955 (p. 442). 

2. February 1, 1960 (p. 444). 

3. May 4, 1961 (p. 444-45). 

4. Winter 1961 (p. 446). 

5. Summer of 1964 (p. 447). 

6. Summer of 1963 (p. 448). 

7. August 1965 (p. 450). 

8. Summer of 1966(450-5). 

9. 1967 (451-53). 

10. Spring of 1968(453-454) (HINT: Martin Luther King spoke out on .) 

© 1992 Christopher Czech 
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ATTACHMENT 7 
LEADERS OF THE CIVIL RIGHTS MOVEMENT 
REPORT FORMAT 



1 . Identify the civil rights leader whose life you are studying: 
Name: 

Date and place of birth: 
Occupation: 

2. Summarize the individual's life prior to involvement in the Civil Rights Movement 



3 . Explain the individual's contributions to the Civil Rights Movement: 



Form from ED 266 218, P. 46. 
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ATTACHMENT 8 



YEAR 



EVENT 



The Struggle for Equal Rights 



EFFEC1 



w 7 



194$ 



1954 

1955 
195 7 



1960 



1961 
1962 



1964 
1965 
W 7 1 



Report ot Truman's 
Committee on Civil 
Rights 

Truman issues executive 

order integrating the 

armed forces 
Brow n v. Board of 

Education decision 
Montgomery bus boycott 
Little Rock school 

integration crisis 
Civil Rights Act 

Civil Rights Act 
Sit-in demonsiranons 
begin 

Freedom rides begin 
lames Meredith attempts 

to attend University 

of Mississippi 
Effort to desegregate 

Birmingham, Alabama 
March on Washington 

Civil Rights Act 
Voting Rights Act 
Busing decision 



19 7 8 Bakke decision 



Showed that blacks remained second-class citizens m America. 



Opened the way for equal opportunities in the armed rorccs. 



Supreme Court ruled that local school boards should move "with 

al! deliberate speed" to desegregate facilities. 
Black solidarity tested local petty segregation laws and customs, 
White resistance to integration of Little Rock's Central High 

School resulted in Eisenhower's calling in federal troops 
Created Civil Rights Commission and empowered Justice 

Department 10 go to court to guarantee blacks the right to vote. 
Plugged loopholes in Civil Rights Act of 195 7 . 
Gained support for desegregation of public facilities 

Dramatized struggle to desegregate transportation facilities. 
Required federal intervention to uphold blacks' rights to attend 
public institutions. 

Brutal response of police televised, sensitizing entire nation to 
plight of blacks. 

Gathered support and inspiration for the civil rights movement, 
scene ot Martin Luther King's "1 Have a Dream ' speech 

Outlawed racial discrimination in public accommodations 

Allowed federal examiners to register black voters where necessary. 

Supreme Court ruled that court -ordered descgration was 
constitutional, even if it employed busing. 

Supreme Court declared that affirmative action was constitutional 

but that firm racial quotas were not. 



From Nash 921. 
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ATTACHMENT 9 

THE LEADERS OF THE CIVIL RIGHTS MOVEMENT INFORMATION 



For each of the individuals listed below, describe briefly: 

A. Some details of their life before the Civil Rights Movement. 

B. Some individual contributions to the Civil Rights Movement. 

* Martin Luther King 

* Malcolm X 

* Rosa Parks 

* Philip Randolph 

* Andrew Young 



© 1992 Christopher Czech 
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To discuss isSufcs of^ce'V 1 | 



we rhust look at 




Like most newspapers, the Star 
Tribune tries to approach public 
affairs Issues from a neutral, 
journalistic distance. From time to 
fine, we've presented articles about 
everything from arson to child abuse 
to drugs as issues in our community, 
but not as our Issues. 

- Race, however, Is an issue that can- 
not be kept at a. comfortable distance 
from the newspaper. It was, and is, 
our issue. It was present In every part 
of this project, not just as a »ubjetf_ 
but as an initiating force, a part of tne 
process, a challenge to change. 

The 12-day series of articles that be- 
gins today was born in conflict, en- 
gendered by an article published in 
toe Star Tribune more than two years 
• ago. That piece, about an unwed 
black teenBge mother, aroused the 
anger of many black readers. Her 
story, said the critics, reinforced neg- 
ative stereotype*. 



As you can see, we looked around at a 
community that wa» coping - not 
nlwavs well — with diversity and - 
change Xicles will address Issues of 
racefn education, in employment,!^ 
housing, In media coverage and Injhe 
fullness o^fcommunity Ufa. , v. 

But we also looked at oursetve*. 

• Often, as we worked on this project, - 
we said that even If we never pub- 
Sshed a thing, we would have begun 
changing the culture and the focua , of 
*e StarV.bune. We learned (or were 
reminded) of the Impact of the .limited 
diversity in our newsroom (although 
we .,ave Indian and Hispanic report- 
ers, there are fewer than a handj"" % 
and none worked on the pro ect). We 
learned how to listen better to each 
other, how to accept the f act that a . 
different point of view l* not neces- 
sarily a "wrong" point of view. We 
learned how much we have > ye to 
leam about each other — all of us. 



After a complaint was lodge d, 1 toe 
Minnesota News Council heard test . 
mony from the newspaper and from 
members of the black commun.ty who 
were angered by the story. The white 
members of the News Council, who 
make up its majonty, found that the 
Sony was not racist, that It was admi- 
SbS journalism. Two members of to 
council, a black man and an Amencan 
Indian man, disagreed. 

Within the Star Tribune, the article 
and the News Council heanng 
prompted en internal discussion that 
continues today. In this very white 
community (the Twin Cities is the 
whitest major metropolitan area in to 
nation), the very white newsroom oi 
the Star Tribune (6 percent of the 
newsroom staH are members of mi- 
norities) tried to tackle issues of race. 
Trieri »r> understand. 



«/e know that what we have in this 
series will not please everyone, it 
doesn't please everyone who worked 
on ft. There are Issues m sslng i that 
some readers care about There are 
Issues included that may seem like 
"old news." There are articles and 
presentations that may seem overly 
simplistic to some — and enllghten- 
fngto others. We have not written the 
book on race. . 

What we have done is take to'most 
Unoortant parts of our lives - educa- 
ton?o r children, institutions of pow- 
er neighborhoods, housing, jobs, so- 
dal acUies - and shown how race 
can be a factor in what happens to all 
of us. 




Executive Editor 
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FROM. Star Tribune 



Race not 
an issue 
to many 

But minorities view 
situation differently 

By Bob von Sternberg 

Staff Writer 

On the surface, it might 
seem as if race isn't a 
particularly important is- 
sue to Minnesotans, 

Consider some findings from the 
Minnesota Poll: Between 60 and 
70 percent of Minnesotans ap- 
pear to be largely unconcerned 
about issues of race. Civil rights 
take a back seat to most public 
policy issues. Most Minnesotans 
don't believe much remains to be 
done on addressing past 
inequalities. 

"We treat nationalities like every- 
one else" said Norma Cheval^ 
who lives near Foley in rural Ben- 
ton County. "We have one or two 
Negro families — very few, a few 
Vietnamese kids. Everyone gets 
treated the same." 
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But that kind of complacency and 
indifference, which dominates 
the majority of Minnesotans' atti- 
tudes about race, Isn't shared by 
people of color living in the Twin 
Cities. 

"We're treated like we're know- 
nothings, not even second-class 
citizens," said Larry Epkins, a 
transplanted black Chlcagoan 
t who lives in Minneapolis and 
' works as a punch press operator 
for a tool company. "Minnesota 
is still awfully white, but they 
should get used to us. We're 
here to stay." 

Not only do large majorities of 
the cities' minorities say that 
more needs to be done in provid- 
ing employment and housing op- 
portunities, but throe in four say 
they have personally been sub- 
jected to discrimination in the 
past. 

It's obvious from the poll results 
that on general Issues InvolvlngL 
s -race, most Minnesotans share * ,~ 
mikJ, tolerant opinions. However, 
opinions diverge when people 
have a personal stake In Issues, 
leaving white Minnesotans deep- 
ly at odds with minority Minneso-' 
tans. Thus, there is llttie support 
for programs such as busing and 
affirmative action. . 

The Minnesota Poll interviewed a 
random sample of 800 adults 
statewide between March 16 and 
April 22; another 820 minority 
and white adults were inter- 
viewed in Minneapolis and St. 
Paul. 

bntfl recently, questions about 
race relations and civil rights 
wouW have had littJe personal 
effect on the lives of most white 
Minnesotans because the state 
was so overwhelmingly white. 
But that has changed dramatical- 
ly, especially in the Twin Cities. 

Asked whether minority 
Minnesotans have 
achieved "roughry equal 
status with whites," 40 percent 
of ail Minnesotans agree, a sur- 
prisingly large proportion, con- 
sidering ample evidence that it 
just isn t true. But two-thirds of 
the minorities living in Minneapo- 
lis and St. Paul say equal status 
hasn't been attained. 

The poll shows that the minority 
groups have a clearer view than 
whites of the economic reality for 
people of color in Minnesota. 
While the number of affluent and 
comfortably mlddle-dass minor- 
ity members has grown, In no 
case do the numbers add up to 
more than several thousand — 
and that growth has been oWlter 
ated by much larger growth In 



49 



the number of minority people 
who are working poor of stuck in 
poverty. 

And the poll indicates just how 
big an economic gulf separates 
minority Minnebutans from white 
Minnesotans. Forty-seven per- 
cent of people of color said their 
household income last year was 
below $20,000; only 22 percent 
of all Minnesotans said their in- 
come was that low. At the other 
extreme, 7 percent of members 
of minority groups said their in- 
come exceeded $50,000, com- 
pared with 17 percent of the pop- 
ulation at large. 

But when it comes to providing 
the assistance that couW elimi- 
nate that economic Inequality, 
most Minnesotans simply aren't 
interested. , 

Only about one^third of all Minne- 
sotans say more should be done 
to provide employment or hous- 
ing opportunities for those of col- 
or. But two-thirds of Minneso- , 
ta's minorities is/, pore, heeds to 
be done to'provToe such nouslng 
opportunities, ar*j three-fourths 
think private business should do 
more to provide minority job • * 
opportunities. 

Racial discrimination may 
be against the law, but the 
poll found that instances 
of everyday discrimination are by 
no means Isolated. Three out of 
four minority Minnesotans say . 
they've personally encountered 
discrimination In one of four 
ways. 

When tt comes to trying to get a % 
job, 51 percent said they believe' 
they "have been put at a disad-/ 
vantage" because of their race; 
44 percent said they think their 
race has caused store clerks to 
treat them differently; 41 percent 
said their race created problems 
in finding a place to live, and 35 
percent said they believed their 
race was a roadWock to making 
friendships. • 

"Discrimination is a hard thing to 
prove, very hard." Epkins said. 
"In certain neighborhoods when 
you try to rent an apartment, they 
tell you they won't after they hear 
your voice. You can tell what a 
Wack person sounds like. Then 
the rent sign is still up three days 
later." 

About one- third of Minnesota's 
minorities said they had been 
subjected to three or four of 
those discriminatory gctj. 

Such routine Insults occurred 
more often against men than 
•oainst women. ,Ttw mof» edu?, < ^ 



cation people of color have, the 
more often they're likely to say 
they've been discriminated 
against. And younger people of 
coior are more likely to report 
instances of discrimination than 
those who are 55 and older. 

In what appears to be a backlash 
against affirmative action, 23 
percent of all Minnesotans — 
who are mostly white — say they 
have been personally put at a 
disadvantage because of their 
race. 

One poll question that fo- 
cused on blacks, the 
state's largest minority, 
underscored Minnesotans' indif- 
ference about issues of race. 
Those who were polled were 
asked whether "white people in 
Minnesota want to see blacks 
get a better break, or do they 
want to keep blacks down, or 
don't you think they care either 
way?" • -. ■ 

Six in 10 respondents say Minne- 
sotans either don't c^e about 
the Tate of African-Americans or 
. want to oppress them..Onry one 
third said Minnesotans want to 
see blacks do better. On the oth- 
er side of the racial divide, 
among minorities (just over half 
of whom were blacks), 70 per- 
cent said Minnesotans are hos- 
tile or indifferent toward blacks' 
prospects. 

Eliminating discrimination and 
improving economic opportunity 
for minority Minnesotans usual- 
ly is the job of government, but 
the poll found that civil rights 
issues are a low priority among 
Minnesotans. 

Seven in 10 Minnesotans say 
"many other public policy issues 
In the state are more important 
than are civil rights issues." That 
sentiment even prevails among 
minority groups, though less 
strongly: 57 percent say other 
issues outrank civil rights in 
Minnesota. 

Even though minorities in Minne- 
sota say they have routinely en- 
countered discrimination and see 
a need for more opportunities, 
overall they hold a relatively be- 
nign view of fairness toward 
people of color in the state. 
Slightly more than half said they 
believe minority group members 
are treated fairly in the state. 

"It's all right," said Carl Spratiey. 
who Is black, lives in Minneapolis 
and is a stock supervisor at Tar- 
get. "Some peoplo have their 
own hangups. I don't always got 
a tot of respect from whites, but 
you can be quite at ease Hvirg 



Discrimination touches 
3 of every 4 minorities 

Three-quarters of Minneapolis and 
St. Paul minorities say their race 
has affected the way society 
treats them in at least one of 
four areas measured by the Min- 
nesota Poll— put at a disadvant- 
age while looking for a job or for 
housing, treated differently while 
shopping or being shunned socially. 

Among Minneapolis/St Paul minorities, 
opinions vary most by age. 




Among: 
Men 

Women • v 

Age 

18-34 

55 and older 

Education 

Less than 
high school 

^I^'scJkJoI?" 



Do you feel that 
your race has 
pert you at a dis- 
advantage when , 



seeking 
a job? 



52% 

49% 

42 

46% 



56% 



finding a 
place to 
live? 



40% 

* 43'""" 

42% 
31 

32% 
:;46^2r 
42% 

":;43ro"v 



52% 
50%" 
48% 
54% 



7T- 

Some college 
[CqBe^egrads 

Household 
Income 

Less than 
$20,000 

$20,000- 
$29,999 . 

$30,000- 
$39,999 

$40,000 
or more ^ 

Source: Minnesota Poll of 494 minority adults in Minneapolis and Si Paul. 
March 16-Apnl 22 Ma/gm of sampling error, 4 4 percentage points, plus or minus 



42% 

30% 
33% 



When you 
are shop- 
ping, do 
you think 
that many 
store clerks 
treat you 
differently 
because of 
your race? 



42% 

.'45.': J ' 

49% 
21 

35% 



Do you feel 
that other 
people 
nave avoid- 
ed making 
friends with 
you be- 
cause of 
your race? 



43% 

48% 

30%'' 7! 



43% 

27 J< 

36% 
28 
34% 



:T33£« 

37% 



34% 
'36% 

36% 
.32% 



Discrimination is personal 

On questions that measure general attitudes and opinions, minori- 
ties in Minneapolis and SL Paul have opinions that track with those 

of all Minnesota adults. But when personal, specific questions 
about race are asked k opinions of the two groups differ considerably. 



M 



inorities in Minneapolis/St. Paul □ All Minnesotans 



'General attitudes 

Right now in Minnesota, many other issues are more important 
than are civil rights issues. 

, Agree ( 



Disagree 

Don't know/ 
refused 




70% 



8% -\ 
6% 



n 

Generally speaking, Mlnnesotansare fair' to members^Cr^;:^^ 
minority groups.. ' J*^%?£A-* 

Agree 

Disagree 




Don't know/ 
refused 

Minority groups have already achieved roughly equal status with 
whites in m ost places in Minne sota. : -J 

Agree | 1 40% 

Disagree 

Don't know/ B 3% ~. v Vr . 

refused lZJ 8% ■ ■: ■ - c ; " . . / 



tiSpecific issues ^r^r- - V : :. t 

^Do'you think Minnesota^ doing enouafl to provide housing op- ■ 
Jportunities for minoriti'es;*shoiHoit be^ooing more, or should it be 
■^.doing less than it is now?-.; . •^r.;...r .\/\ ' 

frsft i 1 — " " ■ " ' h ' 

rOotog more \ 
'i\ 

Doing „ ,^ff\ 

■•■4%' 

£~Dolng less [~\ 



••^Oonl know/ 



9% 
11%' 



■ 3 ' 



^tSoybu think private businesses In-Mfnnesota'ar^ doihg'ehoiic^ "J 
.'•^iow to provide employment opportunities for minorities, should 
/these business be doing more, or should they be doing les3? . 
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^Dofnfl more 

t£'\ Doing 
enough 

.L-Dofng'loss 

.pon't know/ 
' refused 




Source: 
based on 



Mmnesou Poll ol 494 mmortty aduhs m M^noa^oJis and St, Pftu . 800 adjlis s's'-a ^e 
S-Api! 22 Ma/s-n of ianpiiog o*ror: 4 4 p^rc*?n;ago po.-5. pljs 0' ^r.^s ^exe".^s 
a the minority sample, 3.5 p<j*centag& po.nti. plus c m njt, to' S^WuQ >r ^r:ases 
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On race, local media 
deserves euthanasia 



Syl Jones It a local management 
consultant, freelance writer and 
playwright who was asked by the 
Star Tribune to report and write on 
how the media covers issues of 
race. This essay reflects his per* 
sonal thoughts on the subject 

By Syl Jones 

For decades, people of color 
have complained that the 
major Minnesota news or- 
ganizations take a narrow^ bi- 
ased, and often racist view of 
their lives. They have begged, 
cajoled and demanded coverage 
that fairly represents their inter- 
ests. They have decried stereo- 
typical depictions — as crimi- 
nals and otherwise troubled Indi- 
viduals. Or as athletes and enter- 
tainers. They have even noted 
that distortions about people of 
color ultimately hurt all of soci- 
ety, not just minorities. Yet, these 
practices have continued unabat- 
ed for generations. 

Maybe the ancient Greeks had 
the right idea. Maybe the time 
has come to kill the messenger 
— metaphorically. 

The metaphor is apt because the 
local news media has shot itself 
in the foot on racial issues so 
often that to finish the job might 
be little more than a humanitarian 
gesture. 

The local media has recently 
damaged the image of people of 
color through unfair and inaccu- 
rate coverage, but stereotypical 
depictions of minorities by the 
national media have long been a 
source of white entertainment 
and minority disgust. 

Words such as "nigger," 
"coon,'* "jigaboo." "redskin," 
"savage," "spic," "chink," "yel- 
low peril" and other pejoratives 
have been used in print since the 
1700s. Although they rarely ap- 
pear today, the mindset that pro- 
moted their development and 
use is discernible in today's cov- 
erage of the minority community, 
prompting strong negative feel- 
inas in Deop'e of color. 



• FROM: Star Tribune 
|p or example, Franc's Fair- 
banks, head of the Minne- 
■ apolis American Indian 
Center, complained, "The media 
finds the drunkest Indian they 
can and takes a picture of him. 
Thai's the Indian of today, In 
their minds. They never tell the 
story of our family values or our 
religion." 



with a 
view, 



thy television Inter- 
ior* they were present- 
The faceless, 
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Raul De Anda. acting executive 
director of the Spanish Speaking 
Affairs Council, said, "You don't 
see us portrayed as having big 
Mexican hats and a serape any- 
more. Basically, you don't see us 
at all. But when you do see us, 
we are either poor migrant work- 
ers or drug-dealing 

Colombians." 

f. • 

Dr. Albert DeLeon, who runs the 
Council on Asian Pacific Minne- 
sotans, contends with a double- 
barreled Asian stereotype. "On 
the one hand, the media projects 
this image of the smart, well- 
assimilated Asian who wins all of 
the spelling bees. And on the 
other, there's the non-English- 
speaking Southeast Asian. Nei- 
ther of these stereotypes is par- 
ticularly true." 

Stephen Cooper, Minnesota 
State Human Rights Commis- 
sioner, has little trouble spotting 
such distortions. Cooper noted 
that the bias toward Eurocentric 
superiority is clearly exhibited in, 
for example, the local media's 
coverage of migration from the 
Iron Range. "The media repeat- 
edly perpetuate the stereotype of 
people of color coming here 
without Jobs. Yet, the same was 
true for whites from the Range, 
but the stories about them were 
somehow more sympathetic. A 
more mature media would not so 
often make that kind of mistake." 

Compounding these acts of ap- 
parent carelessness are the con- 
sistently negative portrayals of 
blacks In local and national hard 
news stories. "There's definitely 
a double standard. Why are 
black kids who attack a white 
woman in Central Park labeled a 
wolf pack, when white kids who 
rape a retarded girl in suburban 
Philadelphia are characterized as 
kids who just took a wrong 
turn?" asked Leola Johnson, as- 
sistant professor of journalism of 
the School of Communications, 
Penn State University. "When 
the media does this, it plays 
toward a racist predisposition of 
its white audience to think ol 
black men as brutes." 

A local example of. the same dou- 
ble standard is the media reac- 
tion to the trashing of Sibley High 
School by white kids, and the 
turmoil at City Center involving 
miroriry youngsters. The Sibley 
High students were rowardod ^ 



ed sympathetically. T1 
nameless kids in City Center * 
have received all of the blame for 
a situation that they did not cre- 
a' 3. Thus far, no one has sough' 
to interview them. 



ore subtle indicators of 
the media's malaise In 
racial "matters include the 
ubiquity of certain code phrases 
in news stories, such as "near- 
North Side," "underclass." 
"qualified minorities," and even 
seemingly neutral descriptions 
like "black South African leader 
Nelson Mandela." 

The term "near North Side" In 
tocal news stories Is white code 
language for the black part of 
town that causes all of the prob- 
lems and (s ruining downtown 
Minneapolis. "Underclass" Is 
white code for people of color 
suspected of being homeless, 
using drugs and stealing for a 
living. A "qualified minority" is 
someone corporate personnel 
departments say they can't find, 
but haven't really looked for. 
"Black South African leader Nel- 
son Mandela" implies that Man- 
dela is not a real leader but sim- 
ply the leader of blacks. In a 
nation that is primarily black, why 
is there no racial designation be- 
fore the name of the true minority 
leader, a white man? Oncathe^ 
reader or viewer breaks the V 
code, the mystery of media rac- 
ism is forever resolved. 

Photographs of minorities in 
newspapers and in television 
news footage invariabiy give the 
Impression that people of color 
are generally involved in either 
sports or crime* Rarely are mi- 
norities shown In normal settings 
conducting routine activities. In- 
stead, stories about social prob- 
lems in the state are frequently 
illustrated with large photos of 
minorities, despite the fact that 
nearly all social ills in Minnesota 
are dominated by whites, as con- 
firmed by other stories in this 
series. 

But the media implies: 

■ That people of color are the 
source of most problems, espe- 
cially crime and drugs. 

■ That whites are the chief prob- 
lem solvers In society and minor- 
ities can do little without them. 

■ That there are few minority 
achievers in this state outside of 
sports figures. 

■ That people of color g&r.GraHy 
do no! lead normal lives, but are 
at bes! exotic and at worst so- 
cially deviant 



I Thai the myth of "Minnesota 
»ce" means there Is no whit* 
i acism in this state and that mn 
norrbes who claim there is are 
ompiainers or worse. 

I n other words, the modia — 
E sooety's messenger — rou- 
I ohety delivers a doubly-dis- 
xted message. It is distorted 
oce by society itself, which con- 
tinues to discriminate against 
peopte of color. But the initial 
istortion Is compounded by a 
/elter of problems that the me- 

are only now beginning to 
acknowledge. As the nation 
-x>ves toward greater cultural di- 
ersity, we need a messenger 
%at will deliver the truth, no mat- 
ter how complex. Instead, what 
we receive from the media today 
re messages that not only mis- 
?ad the majority but do great 
narm to the minority. 

These Kinds of distortions Cre- 
te wnat Dr. King called 'clouds 
J inferiority in our children's 
mental skies,' " said Yusef 
Mgeni, a former journalist who is 
resident of the Urban Coalition. 
Every day, I pick up the news- 
paper and see things that are 
insensitive, inaccurate or distort- 
cJ depictions of people of coior. 
>ur children can't help but suffer 
,.om the seeds of serf-hatred 
that are being planted by the 
nedia," 

his in rtserf argues against the 
.ontJnued survival of the mes- 
senger. But in the court of public 
'Xxnion, an admission of guitt of- 
►n shjfts the odds in favor of 
•niency. Lately, the media has 
begun to have second thoughts 
about its actions. Kent Gardner, 
>e Sta/ Tribune's Assistant 
lanaglng Editor/Metro, said the 
w aper has taken a great deal of 
criticism over both specific sto- 
mas and general coverage of the 
nnority community. 

"We have talked a great deal 
about it and we have done a little 
after In trying to use examples 
f minorities in everyday stories, 
tmt In my opinion, we haven't 
brought these issues into our oo- 
zing conversations about cov- 
'ege," he said. Nor has the pa- 
K^r done particularly well In hir- 
ing minorities. "We nave not cov- 
°'ed ourselves in glory In regard 
» hiring, although a lot of effort 
as gone Into rt," said Gardner. 

Janet Mason, news director and 
ce president, KARE-TV, said, 
Ne go out of our way to i' elude 
ininorrt>es whenever possible 
But ire wg doingthe best that 
e can do? No. rhere is always 
om for improvement." 



C^bcrth Howe*, the recentty de- 
parted executive editor of the St 
Pau4 Pioneer Press, said, "Every 
week, I catch things that are ra- 
cially Insensitive before they get 
Into the paper. InsensiuVrty is a 
part of life in Minnesota, where 
so many people haven't even 
gone to school with minorities. 
The Important thing Is to be 
aware of those Insensitlvfties and 
catch them before they get out 
there." 

Just when tt appears the me- 
dia may be begging for 
mercy, another code word 
appears. This time, the word te 
"insensrtivity," which some 
whites In the media use as an 
.excuse for racially Wased behav- 
ior that Is so Ingrown rt Is no 
longer recognizable. The ex- 
cuses for "insensrtivrty" have 
grown tedious to minorities over 
the years. "I was raised in Min- 
nesota and didn't have much ex- 
posure to minorities"; "There are 
very few peocJe of color In this 
area"; "YYe can't find minorities 
who want to work in Journalism"; 
and even "We are trying to do 
the best that we can ' simpry are 
not good enough for people of 
color in 1 390. 

Nearly a quarter of a century 
ago, the Kemer Commission 
warned that we were becoming a 
"racially dhrWed and unequaJ na- 
tion" and that tne news media 
played a pivotal role In perpetu- 
ating this state of affairs. Yet the 
complaints about the media to- 
day remain largely the same as 
they were in 1 568. 

So why do these offensive and 
often inaccurate characteriza- 
tions continue? The answer de- 
pends on whom you ask. Those 
responsible for them — white 
reporters, editors, photogra- 
phers and news managers — 
say they don't Intend to otfend. 
Yet many also claim that they are 
• not well educated in matters per- 
taining to race. 

This te an aJarming admission 
from those who control some of 
the most powerful institutions in 
the region, but it is undoubtedly 
true. As Yusef Mgeni noted, 
"When the media wants to cover 
a business story, it sends some- 
one with ex pari e nee in buw *s. 
When rt covers agriculture, it 
senCs someone who ha* ?t least 
lived on a (arm. But when the 
media covers an Issue Involving 
race, rt will send any old ignorant 
reporter out to do the job " 



Examples of tocaJ media tano- 
rance abound, from KARE-TV to 
the Twin Cities Reader and the 
St. Paul Pioneer Press and 
points in between. But in the last 
two years, the Star Tribune has 
provided two of the more spec- 
tacular In recent memory. 

By far, the most Inflammatory ex- 
ample of the media's judgments 
about racially offensive materials 
was the "Meet Makela Scott" 
story. Minority organizations- 
were so offended by the portrait 
of the vulnerable young black 
woman that they marshaled their 
forces and took the paper before 
the Minnesota News Council. 

"We won the case, but when I 
looked around at the News 
Council and saw 13 white mem- 
bers saving the story was OK but 
a lot of blacks who didn't like It I 
knew it was high time the news- 
paper came to grips wfth this 
issue," said Tim McCuire, man- 
aging editor. "In fact, that v» as 
the oenesis of this series, It be- 
ganln my heart." 

Blacks and other rninoritJe* oo- 
lected to the intimate photo- 
graphs of Scott and to the exploi- 
tation of a black girl who became 
the symbol of yet another social 
problem. Peg Meier wrote the 
story with the intention of giving i 
readers an inside view what of | 
the life of a pregnant teenager. "I 
was naive in thinking that I could 
do this story about a black girl, 
and 1 wish now that 1 had chosen 
a white girl. The original story I ; 
wanted to tell got lost." she said, j 

Lost, it seems, in the overpower- 
ing graphic reality of eight pages 
of text and 26 photographs, two 
of which showed Scott's bare, 
protruding stomach. Minorities 
rarely receive so much attention 
from the local media unless the 
story is negative. Clearly, Meier " 
did not conceive rt as such. "We 
did not set out to find a blacK girl. 
We were looking for someone 
who was articulate, who would 
stay in school, stay with the pro- 
ject, and whose parents would 
approve of it. Makela was all of 
those "things." j 
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She was also a chiW, only 17 , 
years old, and clearly did not ; 
know what It would mean to be 
the subject of a massive story In 
the newspaper. Most pregnant 
teei •;. might have thought twice 
about such exposure, and even 
Scott tried hard to ditch the pro- 
ject. But, as Mei^r noted, in the 
^ .ind Scott simply enjoyed the at- 
D nenhon she received from a 
newspaper reporter and a pho- 
tographer asking questions 
about ner Mo, pretending she 



Now, two years tater, Scott 
has topped out of ichco 
because of a day-cars 
problem, and Meier still regrets 
that "a story that was one cf the 
best I ever did got embroiled In 
this controversy. To some ex- 
tent, I think rt was probably the , 
photos that realty upset pecp4e." 
She admits that one picture, tak- 
en of Scott's stomach while tn 
hard labor, was a mistake. "But 
you know, we decided not to use 
a photo showing the baby actual- 
ly being bom because we 
thought ft was objectionabte." 

In other words, such a photo 
would have crossed an obvxxjs 
line between what is acceptable 
and what is not — so obvious, in 
fact, that white editors had no 
trouble sensing that it wouid be 
offensive to cross rt But what 
the editors were apoarentfy igno- 
rant of was that the entire pack- 
age — the fact that she was s 
poor black girl, the purposeful 
use of Wack English In Scot's 
quotes, the intimate photos, and 
the Internal narrative Implying pa- 
rental Irresponsibility on the part 
of Scott's mother — created a 
larger-than-Hfe symbol of media 
exploitation, and that was bound 
to draw fire. ■ 

McGuire asserts that "Meet Ma- 
kela Scott" was "color blind. We 
did not go out to portray Wacks 
in a negative light. There's to 
question that a history of ~ore 
balanced coverage of blacks 
would have made that sto r » mcv 
acceptable." Still, the fierce pro- 
tests from communities of x*or 
prompted an intense self-exami- 
nation by the newspaper and led 
to the Race Protect, whicn Mc- 
Guire hopes, "will be the first day 
of the rest of our Itves, set the 
baseline for looking at racial atti- 
tudes and make us a fair a -yd 
honest presenter of 
information." 

But this past February, io^g after 
"Meet Makela Scott," anc Tie 
beginnings of the Race Prqect, 
the newspaper punished ?et an- 
other story that was offers.ve to 
people of color. 

"Children of 'Crack "/Casualties 
of War." describee severa druc, 
busts on the Nortr, Side o* Min- 
neapolis from the oo\r\\ of ^ew c 
undercover police officers lrVnt- 
ten by Paul McEnroe, the article 
evidently began as a phot;c,ra- 
pher-cjenerated story, when Mc- 
Enroe said is rare " Basica ry, tr< 
photographer wa~:ed to a 
story about the c r jg *ar rat 
showed what act^aity haczere: 1 
in the first 30 soo<;^ds of a dls: 
He wanted to ea:*^e tne '*ar 
the thing. 



McEnroe described his entry into 
cne project fcn these terms: "Trie 
photographer came back initially 
"ith these photos and I'm stand- 
ng there looking at them, trying 

0 figure out what I think. And I'm 
thinking, 'This is a story about 
kids. It's about what is happen- 

ngtoWack children.* " 

After 15 inches of explanatory 
material was removed — mated- 
il that McEnroe says would have 
nade the story less objection- 
able to blacks — the article ran. 
People of coJor were offended 
'or all of the obvious reasons. 
!ere was yet another story lo- 
using on minority drug traffick- 
ing, when the drug problem In 
Hennepin County is largely white, 
rthough the abusive behavkx ol 
>e police was well-documented, 
n was set against a backdrop ol 
-mp<ied chikj neglect that prompt- ' 

id the reader to Identify with the 
police instead ol the suspects. 
The implication was that the 
^lack suspects were guilty by vir- 
us ol simply being present dur- 
ng the busts, and that the white 
police officers had come to res- 
cue the children from their own 
>arents. The photos stripped 
iem of their humanity and cap- 
tured the luar, shame and indig- 
nation ol a lifestyle that white 
waders have been led to believe 

1 typical ol blacks living on the 
. .orth Side ol Minneapolis. 

But the major problem with 
this story lies in the pre- 
sumption that, "This is a 
story about what's happening to 
black children." '-'Children of 
;rack'/Casuartiesol War," is 
x)ut a tragic situation affecting 
relatively few children who hap- 
pen to be black. "It is not a story 
xxrt black children in general, 
Jt by McEnroe's Own admis- 
. on, it purports to be. The fatal 
'law in the story's conception is 
' K e racist notion that negative 
(periences in the lives of some 
«norrt>es can be elevated to the 
■evel of symbolism. Imagine the 
outcry if someone wrote a story 
x>ut child abuse, teen pregnan- 
' or teen suicide, Tor example, 
a. id implied that rt described in 
general terms "what is happen- 
~g to Ukrainian, Irish or Italian 
nkJren. 

This kind of racially skewed 
•hmking occurs in local media or- 

ni2at/ons foi several reasons. 

st, the media assumes, with* 
dui much questioning, that the 
Tiajoniy culture in Minnesota will 

erate the racist assumptions 

hind sucn thinking — i.e., that 
- ^ck people are more noglectful 
:f their children than whites 



Second, the standard paradigm 
of news and news gathering 
prompts reporters and editors to 
think in terms of what Is simulta- 
neously dramatic and credible to 
the average white reader. Mc- 
Enroe sakj the assignment was 
to, "document what was happen- 
ing in the drug scene in Minne- 
apolis, not Hennepin County." 
Why not HennepJn County? Be- 
cause the druc, problem in Hen- 
nepin County is a white problem, 
and photos of white suburban- '•' 
rtes caught in the act of selling i 
drugs wouW not fit the standard 
paradigm of acceptable news. 

Many unsuspecting white Minne- 
sotans have a file In their brains 
marked "drug abuse/' created 
and reinforced by the media, that 
Is filled with nightmare. Images of 
blacks, Hlspanics. switchblades . 
and Uzis. "Children of 'Crack- . / 
'/Casualties of War," contained 
all of the necessary radal cues to 
slip quietfy Into the mentaJ file 
with a minimum of cognitive 
dissonance. 

Third, whether such thinking is 
characterized as racist, thought- 
less or insensitive, the fact is, 
there are few minority people on 
staff at the Star Tribune, the Pio- 
neer Press or the three commer- 
cial television news operations 
who have the power to kill or 
correct a story like "Children of i 
'Crack' /Casualties of War," and \ 
thereby save the media from it- 
self. 

But the media apparently 
has a death wish and does 
not want to be saved. 
Even after the tremendous up- 
roar caused by "Children of 
'Crack'/Casuarties of War," this 
newspaper's managing editor 
defended the story. He pointed 
out that one particularly objec- 
tionable photo — showing a 
black suspect handcuffed and 
straddling a chair with a whrte 
towel over his head — was re- 
moved because of strong feel- 
ings by black staffers. "This sto- 
ry is an example of blacks on 
staff having a role in the selec- 
tion process. That photo was not 
published because of their objec- 
tions, but it won the top prize at a 
recent photography contest. 
When I look at it, 1 still don't 
understand why rt is offensive, 
but when blacks see it, they have 
an immediate reactK)n to it ' 



This is the final b*t of evidence 
.needed to pronounce sentence 
on the media messenger. It is the 
height of hypocrisy for a newspa- 
per to seek awards for a photo 
deemed too offensive to be pub- 
lished. Would the newspaper 
have submitted a photo showing 
a woman being raped if it had 
access to one? Would it submit 
photos of grave robbery or 
mutilation? 

The photograph in question 
evokes painful images of black 
rynchings. For many people of 
cotor, Howard Beach and Ben- 
sonhurst are only a heartbeat 
away. How many minorities must 
be murdered by whites before 
news executives understand 
these sensitivities? That the 
faceless black man straddling 
the chair was a drug suspect is 
immaterial. Whites seem to for- 
get that people of cotor ace al- 
ways suspect*, no matter what 

the situation, and thai a chief 
i 

instigator of such abuse of 
blacks, Indians. Asians and Hia- 
panics have been official bodies 
like the police and the armed 
forces. 

Finally, there is the matter of how 
such concerns are handled by 
the media once they surface. The 
Star Tribune's Race Project Is a 
response to internal and external 
pressures that have been buikJ- 
ing for years. The newspaper 
has estab ,: shed an inside com- 
mittee called the Race Project 
core group, which has grappJed 
with racial attitudes on a limited 
basis inside the paper and is re- 
sponsible for this series of arti- 
cles. Although its future mission 
is stili unclear, these are positive 
steps for which the newspaper 
must be commended. 

But the organization may 
nave squandered & gbfoen 
opportunity by mismanag- 
ing the project internally. The 
Race Project's own house ha* 
been rocked by disturbing ques- 
tions, most notaWy the lack of 
high-level minority leadership 
and reports of conflicts over Jhe 
focus of the group. Star Tribune 
management structured the pro- 
ject so that one person has re- 
sponsibility for producing the\- 
product as well as facilitating 'a 
process that is gul-wrenchlng, at 
best. Such a structure require* 
erKDrrnous versatility and Insight 
into the complex issues sur- 
rounding race relations. It is 
toubtfu: any one person couJd 
3>flng that expertise to bear. 



rtts a mistax* to beKev* that 
good intentons alone can pro- 
duce excellent resorts in any eo 
deavor, but in issues of race in 
the Twin Cftes, good intenfcons 
may be viewed as just anorer 
attempt by a paternalistic wnite 
organization to assuage its con- 
science. Effective management 
of racial issues requires mere 
than good intentions. It requires 
cultural awareness, humility and 
the sharing of power. It recuires 
highly visible leadership by man- 
agers who are perceived tc have 
not only authority, out compas- 
sion. In other worCs, it is a man- 
agement issue tha: those a: the 
very top of an organization must 
address direcUy in word ard 
deed. 

In the process there will be tur- 
moil caused by misunderstand- 
ings and cultural cross-currents. 
But the process should not be 
muddied by the fear of saying tne 
wrong thing, concerns over job 
security, tyrannical leadership, 
perceptions of incompetence or 
insecurity bom of mismanage- ' 
ment. These issues are not 
about race — tney are about the 
corporate culture in which racial 
interaction occurs and they must 
be addressed from the top Cown 
before the process begins. 

The upside of racial turmoil, 
when all is sakj and done, is that 
rt may lead to acrcss-the-bcarc 
improvements for ail people. Jus: 
as the civil rights movement 
brought increased freecorn to 
everyone, so may the new em- 
phasis on racial and ethnic Crver* 
srty bong new opportunrties ?or 
better training on the job, more 
emphasis on open communica- 
tions and more participation, in 
management decisons. In Min- 
nesota, where corporations are 
am integral part of tr.e scoa fab- 
ric, the media couic become a 
partner in facilitairg this transi- 
tion to a new kind of society. 

But first rt must die. 

For enmes against humanr* the 
media is deserving of dear. As a 
messenger, it has compounded 
society's bad news wrth its own 
ignorance and ignced the 500c! 
news due to its own prejudce. 
The sooner we draj it out the 
scruff of the neck and put out 
of its misery, the scone' we car 
begm the 'ask of construe. ~q a 
new media 



BEST COPY AVJULtiil 



Not a mtcHt tWod with narveta or 
even good newt, but one that 
has a variety of racial and ethnic 
representation at all levels; a me- 
dia that celebrates diversity In 
every possible way and reflects 
the true complexity and vigor of 
Minnesota and the rest of the . 
nation; a media that recognized 
the power of accurate knowledge 
to heal those who are emotional- 
ly sick or intellectually starving. 

Whether we are successful in 
this endeavor depends to a great 
extent on our willingness to em- 
brace destruction as a necessary 
first step In the creative process. 
If we are unwilling to do so, the 
unfortunate alternative may be a 
polarized society and, ultimately, 
»etf -destruction. 



ATTACHMENT 18 



TEST 



DIRECTIONS: Answer the following questions in your own words. Then give 

examples of individual concepts with an example from the 1960s 
and one from the 1990s. You can use your notes, and answers 
should be brief but meaningful. 



1 . What is racism and how does it affect the African- American population? 



2. Describe discrimination and the types of discrimination. 



3. What is the difference between oppression and prejudice? 



4. Did you learn anything from this unit 9 What 9 NOTE: NOT TO BE GRADED. 



© 1992 Christopher Czech 
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